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INTRODUCTION

The Common European Framework of

A2 Reference for Languages: Learning, Teaching,

= Assessment is used by teachers, trainers,
. textbook writers and examiners to design,
eglnner

teach and issue language certificates.

The Common European Framework of Reference for Languages (CEFR), as a reference
project, institutionally supports the teaching of foreign language and the assessment of
language skills on the basis of skills and competences which the pupil is required to develop
in order to be able to respond appropriately in a variety of communication circumstances in
each specific socio-cultural context.

Who created it?

The CEFR was developed by the European Center for Contemporary Languages (ECML) of
the Council of Europe (European Centre for Modern Languages-ECML). The European
Center for Contemporary Languages is a Council of Europe organization, based in Graz in
Austria.

The Council of Europe is an international educational and cultural organization based in
Strasbourg. It was founded in 1949 and currently has 47 member states.

The Council of Europe places particular emphasis on teaching and learning foreign languages
because it helps to combat xenophobia and facilitates social cohesion and intercultural
communication, which is extremely important for living in a multilingual and multicultural
Europe.

The ECML, in cooperation with the Council's Language Policy Directorate, acts as a catalyst
for the reform of language teaching and learning. In addition, the ECML helps its partners in
member states to bridge policies and practices in language education.

For more information on the ECCP project and educational products, see here or visit the
ECML website (https://www.ecml.at)

Where can | find the CEFR?

CEFR is used in Europe, but in other continents and has been translated in more than 40
languages. The full text in its original form in English can be found here and its translation in
reek here.

What is the CEFR?


https://www.ecml.at/
https://rm.coe.int/1680459f97
http://www.pi-schools.gr/lessons/english/pdf/cef_gr.pdf

In simple terms, the CEFR is exactly what its title describes. A frame of reference. It is an
international standard for the description of language skills and is used throughout the
world to describe the language skills of students.

In practice, it is a project that came after many years of research and was designed to
provide a clear, solid foundation on which to support any language learning program, the
development of language learning materials and the evaluation of language skills.

Why does it help us in the language lesson?

CEFR describes in a simple and understandable way what a learner of a target language
should learn to be able to use this language for communication, but also what knowledge a
learner needs to acquire and what skills one needs to develop in order to be able to make
effective use of the targeted language.

Language levels

The CEFR classifies language knowledge into three broad levels -A (Basic User), B
(Independent User), and C (Competent User) that correspond to the typical division in Basic,
Medium, and Advanced Classes.

Each level contains two sub-levels:
¢ Level A (Basic User): A1 & A2
¢ Level B (Independent User): B1 & B2 and

¢ Level C (Competent User): C1 & C2




Language levels and descriptors

For each level of language, CEFR describes what the user can do in a simple and

understandable language.

These descriptions are called "descriptive indicators" or "communication proficiency

indicators" and are accompanied by more detailed descriptions of individual skills.

General description of the level according to the CEFR (general

descriptors)

Common European Framework of Reference for Languages (CEFR) -

Global Scale

Al

Basic

Can understand and use familiar everyday expressions and very basic phrases aimed at the
satisfaction of needs of a concrete type. Can introduce him/herself and others and can ask
and answer questions about personal details such as where he/she lives, people he/she
knows and things he/she has. Can interact in a simple way provided the other person talks
slowly and clearly and is prepared to help.

User

A2

Can understand sentences and frequently used expressions related to areas of most
immediate relevance (e.g. very basic personal and family information, shopping, local
geography, employment). Can communicate in simple and routine tasks requiring a simple
and direct exchange of information on familiar and routine matters. Can describe in simple
terms aspects of his/her background, immediate environment and matters in areas of
immediate need.

Bl

Independent

Can understand the main points of clear standard input on familiar matters regularly
encountered in work, school, leisure, etc. Can deal with most situations likely to arise whilst
travelling in an area where the language is spoken. Can produce simple connected text on
topics which are familiar or of personal interest. Can describe experiences and events,
dreams, hopes and ambitions and briefly give reasons and explanations for opinions and
plans.

User

B2

Can understand the main ideas of complex text on both concrete and abstract topics,
including technical discussions in his/her field of specialization. Can interact with a degree of
fluency and spontaneity that makes regular interaction with native speakers quite possible
without strain for either party. Can produce clear, detailed text on a wide range of subjects
and explain a viewpoint on a topical issue giving the advantages and disadvantages of various
options

Proficient
User

C1

Can understand a wide range of demanding, longer texts, and recognize implicit meaning.
Can express him/herself fluently and spontaneously without much obvious searching for
expressions. Can use language flexibly and effectively for social, academic and professional
purposes. Can produce clear, well-structured, detailed text on complex subjects, showing
controlled use of organizational patterns, connectors and cohesive devices.




Cc2

Can understand with ease virtually everything heard or read. Can summarize information
from different spoken and written sources, reconstructing arguments and accounts in a
coherent presentation. Can express him/herself spontaneously, very fluently and precisely,

differentiating finer shades of meaning even in more complex situations

Comparison of levels of language based on general
descriptors

Al

Level Al is considered to be the lowest level of language use - the level at which the learner
can communicate in a simple way, ask and answer simple questions about him/herself,
where he/she lives, the people he/she knows, the things that belong to him/her, to start and
respond to simple communication situations that relate to immediate needs or very familiar
issues rather than relying solely on a very specific, prepared, dictionary-based repertoire of
phrases used in specific circumstances.

A2

At Level A2, the learner begins to use language to engage with relative ease in social
interactions, such as using simple, everyday polite ways of greeting and addressing, greeting,
asking what his/her fellow speakers do, reacting to listening to news, handling very brief
social transactions, asking and answering questions about what the interlocutors do in their
work and leisure, addressing and receiving invitations, discussing what they are going to do,
where to go, arranging meetings, addressing and accepting offers.

Bl
Level B1 is basically defined by two characteristics:

- The first characteristic is the student's ability to maintain interaction and pass the message
he/she wants in a range of contexts, for example: generally perceiving the main points of an
extensive discussion around him/herself, provided speech is articulated clearly and in
standard dialect; giving or asking for personal opinions in an informal conversation with
friends; formulating what he wants to say in an understandable way; using a wide range of
simple linguistic elements with flexibility to express what he/she wants.

- The second characteristic is the ability to manage speech flexibly in order to handle issues
in everyday life, for example to cope with less common circumstances in public transport; to
handle most situations that may arise when arranging a trip through an agent or when
traveling; to enter unprepared talks about known issues; to make a complaint; to take some
initiatives in an interview or co-operation (e.g. to introduce a new subject) and it is highly
dependent on the interlocutor; to ask someone to clarify or analyze what he/she has just
said.




B2
Level B2 has two characteristics:

- The first is the ability to do more than just be self-sufficient in the social interactions: the
user talks with naturalness, ease and efficiency; understands in detail what they say in
standard oral speech, even in a noisy environment; starts conversations; initiates
conversation when appropriate and terminates the conversation when necessary, although
not always in a very discrete way.

- The second characteristic is a new degree of language awareness: the user corrects
mistakes if they have led to misunderstandings; notes his/her "favorite mistakes" and
consciously monitors the speech to identify them; generally corrects language mistakes and
mistakes if he/she realizes them; plans what to say and how to say it, taking into account the
impression he/she will have on the fellow speakers.

Cc1

- This level seems to have good access to a wide linguistic spectrum, allowing for
comfortable, spontaneous communication, e.g. the user can express him/herself
comfortably and spontaneously, almost without effort. It has a broad lexical repertoire that
allows him/her to easily overcome gaps in speech with phrases. There is little obvious word
search or use of avoidance strategies; only an academically difficult topic can prevent the
natural, smooth flow of language.

- The skills of continuous speech with greater emphasis on fluency are shown in Level C1. For
example: the user chooses a suitable phrase from a wide repertoire of continuous speech
functions to express preliminary comments in order to initiate speech, or to gain time and
maintain speech as he/she thinks; He/she produces clear speech with a smooth flow and
structure, demonstrating controlled use of organizational shapes, connectors and cohesion
mechanisms.

Cc2

- The concept of "Excellent Knowledge" is not meant to imply the ability of a mother
language speaker. The goal is to characterize the degree of language accuracy, suitability and
comfort that appears in the speech of those who have been extremely successful students.

- Descriptors calibrated here include skills such as: The user transmits fine semantic shades
with precision by successfully utilizing a wide range of modifying mechanisms; owns
idiomatic expressions and terms of spoken language with awareness of the co-signifying
level of meaning; reviews and restructures in order to overcome any obstacle so smoothly
that his/her interlocutor hardly perceives.

Detailed description of the level of language skills
(special descriptors)



In addition to the general descriptions of what the student / user can do per language level,

the CEFR also provides analytical indicators (descriptors) that address the necessary

communication skills, relevant knowledge and capabilities, circumstances and areas of

communication per level of language skills.

In other words, for each level of language, the CEFR offers detailed descriptions of what the

student can expect to do in the following communication activities:

*Reading comprehension
¢ Production and interaction in writing
¢ Understanding oral speech

¢ Speech production and oral interaction

For each of the communication activities, the CEFR specifies individual skills. So it offers

separate scales (descriptions per level) for the following communication activities and skills.

What the analytical descriptors are about:

Production of oral speech:

Oral interactions:

eGeneral production of oral speech
eContinuous monologue: description of
experiences

eContinuous monologue: debating (e.g. in
public confrontation)

*Public announcements

eAddressing an audience

General Oral Transaction

¢ Understanding a mother language speaker
eConversation

¢ Informal discussion

e Official discussions and meetings

¢ Collaboration with goal orientation

¢ Interactions for the acquisition of goods
and services

¢ Exchange of information

e|nterviews

Written speech production:

Written interaction:

* General written speech production
eCreative writing
¢ Reports and essays

eGeneral written transactions
eCorrespondence

¢ Notes

¢ Messages and leaflets

Comprehension of oral speech:

Reading comprehension:

¢ General understanding of spoken language
¢ Understanding conversation between
natural speakers

"Live" listening as an audience member

e Listening to announcements and
instructions

e Listening to media and recordings

¢ General understanding of written speech
¢ Reading mail

¢ Reading for orientation

¢ Reading for information and arguments
® Reading instructions




Example: Analytical
speech production

descriptors for

written

Al: Can write simple single sentences and
sentences.

¢ A2: Can write a sequence of simple phrases
and sentences associated with simple links,
such as 'and’, 'but' and 'because’.

B1: Can write smoothly connected texts on a
range of familiar topics within his or her
interests by linking a series of shortly
separate elements to a linear sequence.

B2: Can write clear, detailed texts on a
variety of topics related to his / her interests,
composing and evaluating information and
arguments from various sources

C1: Can write clear, well-structured texts on
complex issues, highlighting relevant main
issues, expanding and supporting long-term
views with supporting evidence,
justifications and related examples, and
completing with an appropriate conclusion.

C2: Can write clear, flowing composite texts
in an appropriate and effective style, with a
logical structure that helps the reader to
locate the important points.

Example: Analytical
Interaction-mail

descriptors for

written

Al: Can write a short simple card.

¢ A2: Can write very simple personal letters
expressing thanks and apologies.

B1: Can write personal letters mentioning
his/her news and expressing thoughts about
abstract or cultural issues, such as music and
cinema. He/she can write personal letters
describing experiences, feelings and facts in
some detail.

¢ B2: Can write letters expressing feelings or
emotions and underline the importance of
events and experiences and comment on
the news and the views of the person with
whom he/she corresponds.

C1: Can express him/herself clearly and
accurately in personal correspondence, using
language with flexibility and efficiency,
including emotional, allegorical, and playful
use of language.

C2:AsinC1

The
descriptors

importance and

usefulness of analytical

CEFR recognizes that a student may have developed a skill more than others. This could

happen because someone has been socializing or talking with speakers of the target

language from a young age. Thus, he was trained to communicate by speaking, whereas




now, for example, he/she attends lessons, learns to write texts and communicates in written
word, thus has not yet reached his/her oral speech level.

As it is likely that a user is able, for example, to comprehend texts more easily than
he/she can speak or understand oral speech, the CEFR with its classification descriptors
makes it possible to describe levels for partial uses.

As CEFR provides descriptors per skill and not only general descriptors, it helps to
describe even more complex cases, such as having level C1 in spoken language
comprehension (and therefore understanding a wide range of linguistic acts when hearing
target language oral speech), while at the same time having B1 level in writing (thus more
difficulty written form expression).

In other words, CEFR recognizes that as foreign language users it is not necessary to
have exactly the same level in all communication activities and skills. Thus, one can be at a
higher level in understanding and producing oral speech than in writing, because, for
example, one happened to grow up as a child with natural speakers of the target language
and so one learned to speak well but not to write well.

Advantages of the CEFR

Based on the categorization of six levels of language learning, it is possible to compare
language levels for any language in any country. The CEFR establishes objective criteria for
the description of linguistic competences to facilitate mutual recognition of language
courses awarded in different educational contexts.

We can also compare language certificates to each other and facilitate educational and
professional mobility, for example if someone has a Bl-level English-language certificate
from Italy, it is globally recognized what language level the user possesses regardless of how
he/she learned the language and where he/she got the certificate.

It aims to facilitate communication between experts working in the field of modern
languages, defining a "common language" for different education systems in Europe.

It sets levels of language learning that make it possible to measure student progress at every
stage of learning throughout their lives.

The scales guide the scoring process. Typically, statements are expressed in terms of the
gualitative parameters of the expected performance. Evaluation here has the concept of a
global assessment of competence based on a specific performance.

Scales guide the creation of assessment tests for different levels. Statements are usually
expressed in terms of specific communicative tasks required from the student. Assessment
scales of this type, or specification lists, also focus on what the student can do, for example
"He can provide detailed information about his family, his living conditions, his educational
background; he can describe and discuss daily elements of the environment”.



CEFR provides a common basis for the development of language instruction programs,
guidelines for the drafting of relevant curricula, examinations, teaching manuals, etc. for the
whole of Europe.

It provides teachers with the means to reflect on their current teaching approach in order to
recognize and respond to the real needs of their students.

All of this explains why CEFR is used so extensively in teacher education, curriculum design
and the development of language teaching material.

Determining the level of language skills

Every language learning program has a start and an end. The start is determined by what the
pupil or class already knows (i.e. what level of language they possess) and the end by the
language level targeted after the program’s completion.

Therefore, knowing exactly students’ pre-existing level of language and the aimed language
level, is necessary in order to design the appropriate program to be followed (i.e. the book
to be taught and the supporting material required ). This is where CEFR acts as a tool for the
educator, offering choices and helping the educator to make the appropriate decisions
regarding his/her students’ level, to set targets and to choose the teaching practices to
follow.

Descriptors: their characteristics and use

Descriptors are statements that enlighten aspects of a language skill or the "pieces" of
knowledge required for a specific language competence.

Example (Writing -A2 level): Can write a sequence of simple phrases and sentences
connected with simple links, such as "and", "but" and "because".

Descriptor gives information about:
. the individual skill of writing a word (or a sequence of phrases and sentences) and
. the knowledge needed to achieve this (using "and", "but", "because").

Example (Listening -B1 level): Can understand simple objective types of information for
common issues of everyday life or about his/her work, realizing both the general meaning
and specific details, provided that speech is clearly articulated in a generally familiar idiom.

This descriptor gives information on skill (‘'understand the general meaning and specific
details’) but not clear information about the pupil's knowledge. Knowledge is implied in the
phrase "simple, objective-type information for common issues of everyday life or work."

Characteristics of Descriptors

Apart from the information provided by the descriptors, they also have the following
characteristics:



I. They are language-orientated (what the user can do with language) and therefore are
written in plain language to be understood,

Il. They are clearly formulated and refer to clear activities,

lll. They are phrased in a positive way, highlighting what the user can do and not what
he/she cannot do,

IV. They are "autonomous", i.e. the understanding of a descriptor does not depend on the
understanding of another descriptor.

10



Can descriptors be used?

They can be used for:

I. Defining the objectives of a language program (what we want to achieve with our students
during a language program),

. Identifying the objectives of a language course,
lll. The selection of activities,

IV. The choice of learning material,

V. Designing quiz or test and final examinations,

VI. Determining the level of pupils.

Analyzing Descriptors

In order to understand how to use descriptors for the design of teaching and student
assessment, we first need to understand what kind of information a descriptor can give us.
Look at the following example of Reading Comprehension:

‘Understand the meaning of a brief, very simple structured informative or descriptive text of
authentic genre (announcement, billboard, catalog, poster, note, e-mail) referring to typical
situations or needs of everyday life’

The descriptor we have just analyzed can become one of the objectives of our curriculum.
But to be used to design a lesson, we have to "decompose it" (break it into smaller goals).

Thus the particular descriptor may be "broken down" into the following sub-objectives:

- Understand the general meaning of an authentic communication sign they will see at
school

- Understand the general meaning of signs on the street or in the park

- Understand the general meaning of a poster for a painting exhibition

- Understand the general meaning of a simple e-mail between two friends or associates, etc.
Based on the above descriptor, you can give the following activities to your students:

- a movie poster and ask them to answer: What time is the movie? Who plays in the movie?
At what cinema? What kind of movie is it? How much do tickets cost?

- an ad from a department store and ask them questions about the information given.

- a short email between two friends who plan about their weekend and ask students to
answer questions about the content of the email.

Descriptors and descriptive assessment

Descriptors can be used as criteria for assessing student performance and as a guide to
selecting quizzes in a test. Students can also be given their own self-assessment. At the end

11



of a module or a four-month period, we can give students a table of descriptors that self-
assess how well they can do at each descriptor. Examples of descriptors as assessment
criteria (can easily be converted into self-assessment criteria) are given below.

1 2 3
. The pupil could not do The pupil could do it The pupil could do it
Descriptor . e . o T .
it or did it with great with certain difficulties easily
difficulty

Can tell what time
he/she gets up in the
morning

Can tell what time
he/she goes to bed

Can tell 3 things he/she
does daily

Can tell if he/she does
different things at the
weekends

LANGUAGE SKILLS FOR SUCCESSFUL SUBJECT LEARNING : CEFR-
LINKED DESCRIPTORS FOR MATHEMATICS AND
HISTORY/CITIZENSHIP

In the framework of the European Language Center Program entitled "Language descriptors
for the success of immigrant pupils and minorities in compulsory education", descriptors
were drawn up referring to the relationship between the level of language skills and specific
competences in the courses History / Citizenship and Mathematics. It is interesting to note
that useful information is provided for the connection of specific descriptors with the
specific subjects as in the following tables:

Listening

Understand instructions and directions

A2:Can follow simple and clear instructions from teachers and peers on what to do when
it is conducted clearly and slowly.

B1: Can follow straightforward instructions and directions from teachers and peers on
how to solve a task.

B2:Can follow detailed instructions and directions from teachers or peers on how to solve
a task. Can follow (lengthy) complex instructions and directions.

Understand opinions

A2: Can understand whether a person is for or against something provided what is said is
slowly and clearly articulated.

12



B1: Can understand the main points of views expressed in class conversations and clear
discussions on historical and social issues.

B2: Can understand detailed points of views expressed in class conversations and
discussions on historical and social issues.

Reading

Understand factual information and explanations

A2:Can grasp the main point of short, clear, simple presentations or explanations by
teachers and peers, if people speak slowly and clearly and time is allowed for repetition.

B1: Can follow straightforward presentations and explanations by teachers and peers on
subject related issues.

B2:Can follow elaborated presentations and explanations by teachers and peers on
subject related issues.

Understand arguments and reasoning

A2:Can understand the main point in simple explanations.

B1: Can understand the general line of argument in straightforward teaching materials
(e.g. in a proof)

B2:Can follow detailed lines of argumentation and reasoning concerning abstract and
concrete topics in teaching materials even when it involves several steps or different
perspectives. (for example on historical and social issues or on how to prove something in
mathematics).

Speaking

Explain

A2:Can explain how to do something or what has been done in simple sentences.

B1: Can explain and give reasons for why things, related to history/civics or mathematics,
are the way they are, and why something is a problem in a straightforward way.

B2:Can give the advantages and disadvantages of various solutions and options. Can
explain different phenomena (for instance historical or mathematical processes), results
or views on topical issues clearly.

Express arguments, prove

A2: Can briefly and in a simple and basic way, give some reasons for what s/he has done

13



or will do in a subject related context.

B1: Can talk in a brief way about how to prove something. Can give straightforward
arguments for something, for instance solutions to a mathematical problem, or reasons
for different attitudes to current issues.

B2: Can explain, step by step, how to prove something, in a structured and logical way that
supports the final conclusion. Can provide evidence for conclusions drawn.

Writing

Express arguments, prove

A2:Can briefly and in a simple and basic way, give some reasons for what s/he has done or
will do in a subject related context

B1: Can give straightforward arguments for something, for instance solutions to a
mathematical problem, or reasons for different attitudes to current issue

B2:Can build a proof by stating arguments step by step in a structured and logical way that
supports the final conclusion. Can express (in writing) evidence for conclusions drawn.

Express opinions, discuss

A2: Can express in a simple way, what s/he thinks about something, or whether s/he is for
or against something.

B1: Can explain in writing why s/he is for or against something in a straightforward way.

B2: Can discuss subject related concepts and issues in detail, for instance democracy, the
relationship between love and sexuality (history/civics) or solutions to mathematical
problems or different ways of presenting data.

Resources

e CEFR website:https://www.coe.int/t/dg4/linguistic//Cadrel en.asp

e CEFR Companion Volume:https://rm.coe.int/cefr-companion-volume-with-new-
descriptors-2018/1680787989

e Common European Framework of Reference): (https://rm.coe.int/1680459f97)

e Common European Framework of Reference (greek): www.pi-
schools.gr/lessons/english/pdf/cef gr.pdf

e Council of Europe / Conseil de I'Europe:www.coe.int

e Council of Europe. Common European Framework of Reference for Languages: Learning,
teaching, assessment. Cambridge: Cambridge University Press, 2001.
https://www.eui.eu/Documents/ServicesAdmin/LanguageCentre/CEF.pdf
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https://www.coe.int/t/dg4/linguistic/Cadre1_en.asp
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
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https://rm.coe.int/1680459f97
http://www.pi-schools.gr/lessons/english/pdf/cef_gr.pdf
http://www.pi-schools.gr/lessons/english/pdf/cef_gr.pdf
http://www.coe.int/
https://www.eui.eu/Documents/ServicesAdmin/LanguageCentre/CEF.pdf

Council of Europe. Language descriptors for migrant and minority students’ success in
compulsory
educationhttps://www.ecml.at/Portals/1/mtp4/language descriptors/documents/langua

ge-descriptors-EN.pdf
ECML / CELV:www.ecml.at
Language Policy Division: www.coe.int/lang

Strategies for learning and teaching suggestions(greek):
http://www.greek-language.gr/greekLang/modern greek/foreign/education/proposals/index.html
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Appendix: General Descriptors (Greek, Italian, Spanish, Danish)

APXAPIOZ
XPHZTHZ

Mropel va KOTAVOrOEL KOl va XpNOLUOTIOLNOEL KABNUEPLVES EKPPATELS TIOU TOU
elval olkeleg kol TOAU BAOIKEG PPACELG TIOU £XOUV GTOXO TNV Lkavomoinon
OUYKEKPLUEVWY avaykwv. Mmopel va cuotnBel kat va cuotroel GAAOUG Kal pmopet
VO pWTAOEL KOLL VO OIMAVT OEL EPWTICELG TIOU alpOPOUV TIPOCWTILKA OTOLXELD, OTIWG
TO TOU UEVEL, TOL ATOMLA TIOU YVWPLTEL KAL T TIPAYLATO TIOU KOTEXEL. MTopetl va
ouvSloAAayel pe amAd Tpomo UM TNV PO UTEOeon OTL 0 GUVOLIANTAG TOU HAAEL

Mropel va KOTAVONOEL IPOTACELG KAl EKPACELC TTOU XPNOLLOTIOLOUVTAL CUXVA KoL
ToU oXeTI{OVTaL LIE TIEPLOXEC TTOU €lval dpeoa cuvadeic (m.x. oAU BACLKEC ATOULKEG
KOlL OLKOYEVELAKEG MANPOdOPLEC, ayopEC, ToTIKA Yewypadia, epyacia). Mmopel va
ETILKOWWVNOEL O£ amAQ Kal cuvnBlopéva KaBrnkovta mou anattouv armAr Kot
amnevBeiog avtarlayn mAnpodoplwyv yla B€pata mou Tou eival olkeia Kal yla
B£parta poutivag. Mmopei va teplypaet e amhd AOyLa TITUXEG TOU LOTOPLKOU TOU,

ANE=ZAPTHT
Oz XPH2TH2

Mropel va katavorosL Ta KUpLa. GnUELa TIou Tou tapouactalovial Pe cadrveLla Kot
Xwplc amokAloelg amod tov Koo yYAwaoalko TUTIo Kol tou adopouv BEpata mou
OUVOVTWVTOL TAKTIKA 0T S0UAELd, oTo oXoAsio, otov eAelBepo xpovo, KTA. Mrmopel
VO XELPLOTEL KATAOTACELG TIOU £ival mBavo va mpokUPouv otn SLAPKELD EVOG
TafL610U o€ Lo TteEPLOXN OToU opAeitaL N YAwooa. Mmopel va mapayayel amio
Kelpevo oXeTIKO pe B€pata ou yvwpilel  mou tov adopolV MPoowrikd. Mrmopet va
TepLypAEL EUMELPLEG KOl YyEYOVOTA, OVELPQ, eATIIOEC Kal PpLhodotieg kal va Swoel
OUVOTTTLKA AOYOUG KL EENYNOELC YLA TIG YVWLEC KAl TOL oXESLA TOU.

Mropel va KaTaVONOEL TIG KUPLEC LOEEG EVOG CUVOETOU KELUEVOU, TOOO yLa
OUYKEKPLUEVA, 00O Kal yla abnpnuéva Bpata, cuuneplappavopévwy oculnTnoswy
TIAVW O€ TEXVIKA {NTAMOTA TNG ELGIKOTNTAC Tou. Mrmopel va cuvSlaAAayel e kamola
Aaveon Kot ouBopUNTLOUO Ttou KaBlotolv Suvath tn cuvhon eMKOWVWVIA PE
duokolG oUIANTEG TNC YAwaoag Xwpic emiBapuvon yla Kavéva amo ta SUo pépn.
Mrmopel va mapaydyel cadeg, ASMTOUEPES KELEVO YLa €va eUPU Ao BepATWY KOl
va €€NyNoEL pLa arnoPn mavw o€ €va KEVTPLKO {NTnua, Sivovtag Ta MAEOVEKTHATA
KOLL TOL LELOVEKTNOTA TWV SladOpwv ETAOYWV.

AYTAPKHZ
XPHZTH2

Mmopei va katavonoel éva eupl GACUO OTTALTNTIKWY, LOKPOOKEAWY KELLEVWV Kl
VaL aVayVWPLoEL onpacieg mou umovoouvtal. Mmopel va ekdpaoTtel Aveta Kot
auBdpunta xwpic va dpaivetal cuxva mwg avalntd ekppdoelg. Mmopei va
XPNOLUOTIOLEL TN YAWO OO EVEALIKTA KOL OTIOTEAECHATLKA YLOL KOWVWVLKOUG,
akadnuaikoug Kat emoyyeApaTIKOUE 0KOTIOUC. Mropel va tapayadyet codr, KoAd
SlapBpwpéva, Aemtopepn Keipeva yla cUvOeta Bépoata, embekviovTag EAEYXOUEVN
XPNON OPYAVWTLKWY OXNUATWY, CUVSETIKWY CTOLXELWV KOL LNXAVIOUWY CUVOXAG
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Mropel va katavoroel pe eukoAia oxedov 0Aa 6oa akoLeL ] Stafalel. Mmopel va
Kavel mep\nPeLg pe faon mAnpodopieg mou mpoipxovral amod SLapopeTIKES

PO OPLKEG I YPATITEG TTNYEC, AVOOUVOETOVTAG EMLXELPN LATA KAl TIEPLYPADEC OE UL
OUVEKTLKN tapouaciaon. Mmopel va ekppaotel aubopunta, pe peydAn aveon Kat
akpiBela, Staxwpillovtog AEMTEC ONUACLOAOYLKEG ATIOXPWOELG OKOUA KOL O

dlaitepa oUVOETEC TIEPLOTAOELG

Quadro comune europeo di riferimento per le lingue
Scala globale

Livello
Elementare

Al

Riesce a comprendere e utilizzare espressioni familiari di uso quotidiano e formule molto
comuni per soddisfare bisogni di tipo concreto. Sa presentare se stesso/a e altri ed & in grado
di porre domande su dati personali e rispondere a domande analoghe (il luogo dove abita, le
persone che conosce, le cose che possiede). E in grado di interagire in modo semplice purché
I'interlocutore parli lentamente e chiaramente e sia disposto a collaborare.

A2

Riesce a comprendere frasi isolate ed espressioni di uso frequente relative ad ambiti di
immediata rilevanza (ad es. informazioni di base sulla persona e sulla famiglia, acquisti,
geografia locale, lavoro). Riesce a comunicare in attivita semplici e di routine che richiedono
solo uno scambio di informazioni semplice e diretto su argomenti familiari e abituali. Riesce a
descrivere in termini semplici aspetti del proprio vissuto e del proprio ambiente ed elementi
che si riferiscono a bisogni immediati.

Livello
Intermedio

Bl

E in grado di comprendere i punti essenziali di messaggi chiari in lingua standard su
argomenti familiari che affronta normalmente al lavoro, a scuola, nel tempo libero, ecc. Se la
cava in molte situazioni che si possono presentare viaggiando in una regione dove si parla la
lingua in questione. Sa produrre testi semplici e coerenti su argomenti che gli siano familiari o
siano di suo interesse. E in grado di descrivere esperienze e avvenimenti, sogni, speranze,
ambizioni, di esporre brevemente ragioni e dare spiegazioni su opinioni e progetti.

B2

E in grado di comprendere le idee fondamentali di testi complessi su argomenti sia concreti
sia astratti, comprese le discussioni tecniche nel proprio settore di specializzazione. E in
grado di interagire con relativa scioltezza e spontaneita, tanto che I'interazione con un
parlante nativo si sviluppa senza eccessiva fatica e tensione. Sa produrre testi chiari e
articolati su un’ampia gamma di argomenti e esprimere un’opinione su un argomento
d’attualita, esponendo i pro e i contro delle diverse opzioni.

Livello
Avanzato

C1

E in grado di comprendere un’ampia gamma di testi complessi e piuttosto lunghi e ne sa
ricavare anche il significato implicito. Si espri-me in modo scorrevole e spontaneo, senza un
eccessivo sforzo per cercare le parole. Usa la lingua in modo flessibile ed efficace per scopi
sociali, accademici e professionali. Sa produrre testi chiari, ben strutturati e articolati su
argomenti complessi, mostrando di saper controllare le strutture discorsive, i connettivi e i
meccanismi di coesione
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c2

E in grado di comprendere senza sforzo praticamente tutto cid che ascolta o legge. Sa
riassumere informazioni tratte da diverse fonti, orali e scritte, ristrutturando in un testo
coerente le argomentazioni e le parti informative. Si esprime spontaneamente, in modo
molto scorrevole e preciso e rende distintamente sottili sfumature di significato anche in
situazioni piuttosto complesse.

Niveles comunes de referencia: escala global

Usuario
basico

Al

Es capaz de comprender y utilizar expresiones cotidianas de uso muy frecuente asi como
frases sencillas destinadas a satisfacer necesidades de tipo inmediato. Puede presentarse a si
mismo y a otros, pedir y dar informacién personal basica sobre su domicilio, sus pertenencias
y las personas que conoce. Puede relacionarse de forma elemental siempre que su
interlocutor hable despacio y con claridad y esté dispuesto a cooperar.

A2

Es capaz de comprender frases y expresiones de uso frecuente relacionadas con areas de
experiencia que le son especialmente relevantes (informacién basica sobre si mismo y su
familia, compras, lugares de interés, ocupaciones, etc.) Sabe comunicarse a la hora de llevar a
cabo tareas simples y cotidianas que no requieran mas que intercambios sencillos y directos
de informacion sobre cuestiones que le son conocidas o habituales. Sabe describir en
términos sencillos aspectos de su pasado y su entorno asi como cuestiones relacionadas con
sus necesidades inmediatas.

Usuario
independiente

Bl

Es capaz de comprender los puntos principales de textos claros y en lengua estandar si tratan
sobre cuestiones que le son conocidas, ya sea en situaciones de trabajo, de estudio o de ocio.
Sabe desenvolverse en la mayor parte de las situaciones que pueden surgir durante un viaje
por zonas donde se utiliza la lengua. Es capaz de producir textos sencillos y coherentes sobre
temas que le son familiares o en los que tiene un interés personal. Puede describir
experiencias, acontecimientos, deseos y aspiraciones, asi como justificar brevemente sus
opiniones o explicar sus planes.

B2

Es capaz de entender las ideas principales de textos complejos que traten de temas tanto
concretos como abstractos, incluso si son de caracter técnico siempre que estén dentro de su
campo de especializacidn. Puede relacionarse con hablantes nativos con un grado suficiente
de fluidez y naturalidad de modo que la comunicacidn se realice sin esfuerzo por parte de
ninguno de los interlocutores. Puede producir textos claros y detallados sobre temas diversos
asi como defender un punto de vista sobre temas generales indicando los pros y los contras
de las distintas opciones.

Usuario
competente

C1

Es capaz de comprender una amplia variedad de textos extensos y con cierto nivel de
exigencia, asi como reconocer en ellos sentidos implicitos. Sabe expresarse de forma fluida y
espontanea sin muestras muy evidentes de esfuerzo para encontrar la expresion adecuada.
Puede hacer un uso flexible y efectivo del idioma para fines sociales, académicos y
profesionales. Puede producir textos claros, bien estructurados y detallados sobre temas de
cierta complejidad, mostrando un uso correcto de los mecanismos de organizacion,
articulacién y cohesién del texto.
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c2

Es capaz de comprender con facilidad practicamente todo lo que oye o lee. Sabe reconstruir
la informacidn y los argumentos procedentes de diversas fuentes, ya sean en lengua hablada
o0 escrita, y presentarlos de manera coherente y resumida. Puede expresarse
espontaneamente, con gran fluidez y con un grado de precision que le permite diferenciar
pequeinios matices de significado incluso en situaciones de mayor complejidad.

Den europeeiske SprogportfolioKompetence-nggle

Basis
Bruger

Al

Kan forsta og bruge almindelige, enkle dagligdags udtryk til at fa opfyldt helt konkrete
kommunikationsbehov. Kan praesentere sig selv eller andre, kan bade stille og besvare
spgrgsmal om personlige forhold, som fx hvor han/hun bor, mennesker han/hun kender eller
ting, som han/hun har. Kan indga i en enkel samtale, hvis den anden part taler langsomt og
tydeligt og er indstillet pa at hjaelpe.

A2

Kan forsta saetninger og ofte anvendte udtryk, der omhandler vigtige, relevante dagligdags
omrader fx basale oplysninger om sig selv og sin familie, om indkgb, omgivelser og arbejde).
Kan kommunikere om enkle og dagligdags emner, der kun kraever en enkel og direkte
udveksling af information. Kan med enkle udtryk beskrive hans/hendes baggrund og
naermiljg samt udtrykke umiddelbare behov.

Selvstaendig
Bruger

Bl

Kan forsta hovedpunkterne i en klar fremstilling om dagligdags forhold, som man stgder pa i
forbindelse med arbejde, skole, fritidsaktiviteter, mv. Kan handtere de fleste situationer, som
kan forudses i forbindelse med at rejse i et land, hvor sproget tales. Kan producere en enkel,
sammenhangende tekst om dagligdags emner, og emner som har han/hendes specielle
interesse. Kan redeggre for en oplevelse, en begivenhed, for personlige drémme og mal,
samt kort fremfgre begrundelser og forklaringer i forbindelse med et personligt projekt.

B2

Kan forsta hovedpunkterne i en kompleks tekst om bade konkrete og abstrakte emner,
herunder faglige diskussioner inden for et for han/hende kendt fagomrade. Kan indga i
samtale med ’native speakers’ med sa meget fluency og spontanitet, at samtalen ikke bliver
anstrengende for nogen af parterne. Kan udtrykke sig klart og detaljeret om en bred vifte af
emner, fremsaette sin mening om dagsaktuelle begivenheder samt udtrykke fordele og
ulemper, nar han/hun skal forholde sig til forskellige problemstillinger.
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Uafhaengig
Bruger

Kan forsta og gennemskue et bredt udvalg af leengere, kraevende tekster. Kan udtrykke sig
flydende og spontant uden alt for synligt at lede efter ordene. Kan bruge sproget effektivt og

C1 | nuanceret i savel sociale, som studiemaessige og professionelle ssmmenhange. Kan udtrykke
sig klart og velstruktureret om komplekse emner, samt benytte sproglige redskaber, der
sikrer sammenhaeng og overblik i det han/hun vil udtrykke.

Kan uden besvaer forsta naesten alt hvad han/hun laeser eller hgrer. Kan opsummere
o informationer og argumenter fra bade mundtlige og skrevne kilder og gengive disse pa en

sammenhangende made. Kan udtrykke sig spontant, meget flydende og praecist, med evne
til at gennemskue betydningsnuancer selv i komplekse sammenhange.
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