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Centre-Lines of my presentation

• Βrief introduction to the QuaMMELOT project  

and the experimental implementation of  

online training;

• Qualitative findings of the experimental  

implementation;

• Conclusions of the QuaMMELOT project.
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Βrief introduction to the QuaMMELOT  
project and the experimental  

implementation of online training
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Every child has the right to education

• Although migration itself is not a new  

phenomenon, in recent years Europe is  

being flooded by growing numbers of  

refugee and unaccompanied children  

leading to greater diversity within our  

schools.

• The access to education for refugee minors  

constitutes a basic duty and obligation of  

every European state.

6



Why the QuaMMELOT project?
The Erasmus+ QuaMMELOT project aims to respond to the complexity of school  
organizations, to implement action against discrimination and to promote  
active citizenship in an increasingly diverse world.

• It focuses on welcoming recently arrived refugee and unaccompanied  
minors in secondary European classes and the smooth integration into the  
learning process through appropriate inclusive materials and tools and  
successful practices.

• The project also supports the professional development of teachers,
prepares them for cultural diversity and facilitate migrant student learning.
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• The Erasmus+ QuaMMELOT project was designed and is being carried  

out by four different national partners - implementing Groups, each of  

them with a remarkable experience and expertise in migrant and  

refugee students and intercultural education: Denmark, Greece, Italy,  

Spain.

• The Department of Education, Languages, Intercultures, Literatures  

and Psychology is the coordinator of the project. For some years, the  

University of Florence has lead a comprehensive study of  

unaccompanied minors, which was the main inspiration for starting the  

QuaMMELOT project.

The partnership of the Erasmus+ QuaMMELOT project
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• The Regional Directorate for Primary and Secondary Education of Attica  

participates, is a partner, in the European Erasmus+ project entitled:

“Qualification for Minor Migrants Education and Learning Open access –

Online Teacher-training” (QuaMMELOT).

• The project is being co-ordinated by the University of Florence (UNIFI) and  

includes, apart from the Attica Directorate, the Tuscany Ufficio Scolastico  

Regionale (USR), the Provincia di Livorno Sviluppo, the University of Seville  

(USE) and the Videncenter for Integration in Denmark.

• The QuaMMELOT Erasmus + project is funded by EU and has been  

implemented from May 2018 to August 2020.

The participants to the Erasmus+ QuaMMELOT project
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QuaMMELOT International Conference in Florence

• The project focuses on the smooth integration of migrant and refugee  

students into the learning process. The main objective is to promote the social  

integration of immigrants through inclusion practices in school education.

• The QuaMMELOT project consists of 6 stages: Output 1, Output 2, Output 3,  

Output 4, Output 5 and Output 6.

• This International Conference is the final event focusing on all Outputs,  

aiming at the dissemination of the project in Europe and especially Secondary  

Schools in DK, GR, IT, ES. All four partners participate in the conference.
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• It was a distance training course of 240 hours, which was implemented  

through asynchronous activities (Moodle Digital Platform). The course  

was addressed to in-service teachers of Secondary Education and focused  

on welcoming and including migrant and refugee students.

• Planned implementation Period: from December 2018 to December  

2019. Online courses were carried out during the period from September  

2019 until February 2020 (initially until the 31st of December 2019).

• Online courses were extended until the 28th of February 2020.

Distance Training course:
a part of the QuaMMELOT project
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The Hellenic Pedagogical Team of the QuaMMELOT project
• During Output 2, a significant number of teachers from each country were selected to  

produce training material for the digital platform.

• The Hellenic Pedagogical Team consists of 20 members :

➢ Greek language teachers, foreign languages, Mathematics, Computer Science and  

Physical Education teaching in Secondary Schools with refugee/migrant students.

➢ Coordinators for Refugee Education,

➢ Educational Coordinators,

➢ Secondary School Directors,

➢ The Regional Director for Primary and Secondary Education of Attica as Coordinator.

• Motivation and encouragement of the Hellenic Pedagogical Team by the Regional Director of  
Primary and Secondary Education of Attica, who, as the new Project Manager and Coordinator  
from the 1st April 2019, has the supervision and pedagogical responsibility of the QuaMMELOT  
programme in Greece.
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Finding Greek teacher-trainees

• The main role of the Hellenic Pedagogical Team is the production of  

educational/training material specialized for refugee and migrant  

students for the Language and Mathematics Modules of the  

platform, as well as the support and tutoring of the 34 Greek  

teacher- trainees participating in the online training course.

• The members of the Hellenic Pedagogical Team for the Modules of  

Mathematics and Greek were responsible for commenting on and  

evaluating the tasks of the trainees, as determined in the training  

programme plan.
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Hellenic Pedagogical Team:  
commenting, feedback and assessment

Three members of the Hellenic  

Pedagogical Team have undertaken  

the general guidance, support of the  

trainees' tasks and monitoring of  

their progress. They also managed,  

shared and sent the product of the  

trainees work to members of the  

Pedagogical Team for commenting,  

feedback and assessment.
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Meetings of the Hellenic Pedagogical Team and
communication with teacher-trainees

• Informal meetings were often held by members of the Hellenic Pedagogical  

Team.

• On Friday the 3rd of May 2019, a working meeting of the Pedagogical Team  

of the QuaMMELOT project took place at the 1st Experimental Junior High  

School of Athens from 3 p.m. to 7 p.m.

• On May the 10th of 2019, a meeting of the Pedagogical Team of the

QuaMMELOT project with some of the trainees took place at the 2nd

Experimental High School of Athens (Ampelokipoi area)

• There was also regular communication by email or by phone between the

Hellenic Pedagogical Team members and teacher-trainees.
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Meeting of Hellenic Pedagogical Team
Place: 1st Experimental Junior High School of Athens (Plaka area)

On Friday the 3rd of May  

2019, a working meeting of  

the Pedagogical Team of the  

QuaMMELOT project took  

place at the 1st Experimental  

Junior High School of Athens  

from 3 p.m. to 7 p.m.



Meeting of Hellenic Pedagogical Team
Place: 2nd Experimental High School o Athens (Ampelokipoi area)

On May the 10th of  

2019, a meeting of the  

Pedagogical Team with  

some of the trainees at  

the 2nd Experimental  

High School o Athens  

(Ampelokipoi area).



Informational meetings
and workshops for teacher-trainees

The Regional Directorate for Primary and Secondary Education  

of Attica decided to organize two open Informational meetings

/workshops for candidate teacher- trainees :

• On Wednesday the 16th of October 2019 at the 2nd  

Experimental High School of Athens from noon to 4 p. m.

• On Thursday the 16th of January 2020 at the 2nd  

Experimental High School of Athens from 11:45 to 4 p. m.
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1st Informational meeting and  
workshops for teacher-

trainees (October 16, 2019 at  
the 2nd Experimental High  

School of Athens from 12:00  
to 16:00)
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1st Informational meeting and workshops for  
teacher-trainees (October 16, 2019 at the 2nd  

Experimental High School of Athens
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2nd Informational meeting  
and workshops for teacher-

trainees (January 16, 2020 at  
the 2nd Experimental High  

School of Athens from 11:45  
to 16:00)
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2nd Informational meeting and workshops for teacher-
trainees (January 16, 2020 at the 2nd Experimental High  

School of Athens
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2nd Informational meeting and workshops for teacher-
trainees (January 16, 2020 at the 2nd Experimental High  

School of Athens
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A dissemination activity of the Quammelot project

Informational event with  
teachers participation  

(October 16, 2019 at the  
Music High School of Pallini  

from 11:00 to 14:00)

24



The contribution of informational meetings
and workshops for teacher-trainees

• The above activities concerned the dissemination of the  

QuaMMELOT project, the training material, good practices in  

Refugee Education, etc.

• Speakers were members of the Hellenic Pedagogical Team. They  

answered the questions of the participants. Teacher-trainees  

became aware of the platform's operation and the requirements  

of the modules (mainly Mathematics and Greek as a foreign  

language), the use of forum, etc.
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• During Output 3, the consortium of the four countries produced training

material and tools and developed 10 modules focusing on eight topics. All

modules are divided into an introduction and module description, activities,

and evaluation.

• Each partner presented at least 1 thematic unit. All the learning material of

the modules was uploaded on the online QuaMMELOT digital platform. The

platform is available in Danish, English, Greek, Italian and Spanish.

• To achieve this goal, we are attempting to exchange good teaching practices  

and create an open and free digital access platform with educational material  

aimed at those who teach in refugee and / or migrant classrooms in the  

following ten (10) modules :

The QuaMMELOT online learning platform  
consist of 10 modules (eight topics)

26



Module 1: Legislation (UNIFI)  

Module 2: First Welcoming (UNIFI)

Module 3: Communication and interpersonal relations (USE)

Module 4: Language learning (RDEAtt)  

Module 5: Active Citizenship (UNIFI)  

Module 6: Mathematics (RDEAtt)  

Module 7: Computer Technology (UNIFI)

Module 8: Practical, Artistic and Expressive Workshop (VIFIN)

Module 9: Communication and interpersonal relations (deepening) (USE)  

Module 10: Active Citizenship – First Welcoming (deepening) (UNIFI).

The 10 modules of the QuaMMELOT project



The 10 modules of  
the QuaMMELOT  

project



Participants as teacher-trainees in the distance  
learning training course of the Quammelot project

• 21 teacher-trainees from the Region of Attica were selected and  

participated in the training course after the 1st Informational meeting.  

They all completed their tasks and were evaluated.

• 13 new teacher-trainees from the Region of Attica were selected to  

participate in the training course after the 2nd Informational meeting.

• Following the extension of the online courses training course, the  

completion of all questionnaires was realized before the 28th of  

February 2020.
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• Teacher-trainees were asked to fill out a questionnaire of platform rating  

and training material. The questionnaire was prepared by Greece and  

sent to the partners for feedback.

• Aim of the pilot test: 80 teacher-trainees, 20 from each country (DK, GR,  

IT, ES) took part in the online course and completed at least 8 out of 10  

modules.

• A minimum of 300 migrant and refugee students of Secondary Schools in  

DK, GR, IT, ES are expected to be benefited.

• Monitoring and assessment through a questionnaire filled out by teacher-

trainees.

Output 4 of the QuaMMELOT project:  
experimental implementation
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Some photos from the multiplier event in Athens
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• The first dissemination of the quantitative and qualitative results of the  

QuaMMELOT project, took place in Athens with the organization of the  

multiplier event. About 300 participants attended the multiplier event.

• These results were preliminary as only a sample of 40 teacher-trainees

who had completed the questionnaire was used. After the extension of

the training course the final sample is 84.

• In this attempt, I am going to present the updated results.

Update of the preliminary results
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Number of teachers benefiting from the program and sample  
of those trained and completed the questionnaires

Student data on classroom activities by trained teachers of partner  
countries:

• Migrant students 518

• All students 1312

• We've exceeded the target of 300 migrant students involved.

Trained teachers questionnaires:

• 84 questionnaires were completed from the teacher-trainees.  
Using this sample the updated results are presented.
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Qualitative findings of the  
experimental implementation
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Results presentation and analysis:
qualitative findings of the questionnaire

In this attempt, we present and analyze the qualitative results of monitoring  

online courses of the QuaMMELOT project through a questionnaire  

undertaken by the Greek national team.

• The questionnaire is a tool for collecting quantitative and qualitative data  

from the four countries- partners.

• This results presentation and analysis covers only the qualitative findings  

including the content analysis of the trainees’ answers to open questions,  

concerning educational issues faced by teachers educating refugee and  

migrant children.
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Qualitative findings of the experimental  
implementation of the training course

• This results presentation and analysis covers the qualitative part.

• Text data is in digital form and is obtained from responses to open-ended

questions. In the questionnaire 6 open questions are included. Indicative

answers, which were given by the trained teachers, are shown.

• Short comments are provided on the answers by interpreting meaning from the  

content of text data. A flexible content analysis approach is used, in which 

coding categories are derived directly from the text data.

• The analysis and interpretation of the qualitative data can be enriched through  

dialogue among the project partners.
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1a. What skills do you think native students have acquired through

the modules they have completed? (69 teacher-trainees’ responses)-1
• Native students realized that they could gain knowledge and new  

experiences from the presence of migrants/refugees.

• Native students developed better relationships with their migrant  

classmates and acquired the ability to find ways to communicate with  

them, make decisions and solve problems that arise in their class.

• Ability to collaborate and to appreciate the value of cooperation with  

migrants/refugees.

• Respect for other cultures, intercultural competences, language of the  

emotions, empathy, active citizenship, inclusion, solidarity, flexibility skills,  

teamwork, cooperation, …

• I don't have any native students in my classes.
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1b. What skills do you think native students have acquired
through the modules they have completed? (comment)  

(69 teacher-trainees’ responses)-2

According to teacher-trainees who participated in the distance learning  

Quammelot project, native students benefited greatly. Indigenous  

pupils developed communication skills, they became more respectful  

of their peers' cultures, they helped migrant students feel more  

comfortable and welcome to school, and they learnt original ways of  

language learning, mathematics and information technology. They  

learnt from other cultures enriching themselves and living with  

diversity, tolerance. They developed intercultural and empathy skills  and 

contributed to the smooth and unhindered access of refugee pupils  to 

school classes.
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2a. What skills do you think migrant students have acquired through

the modules they have completed? (71 responses)-1

• Migrant students acquired knowledge about the culture of their host country and they

understood how to balance into their new cultural environment.

• Migrant students developed skills which enabled them to coexist harmoniously, to

communicate efficiently and reach mutual understanding, to collaborate and help

each other.

• They had the chance to express themselves through focused activities in a creative way.

• They have acquired a better knowledge of the Italian language and the language of  

emotions.

• Intercultural awareness, interpersonal skills, self-confidence, integration, citizenship  

skills, aesthetic skills, critical thinking, language, mathematical skills, problem solving,  

teamwork skills, communication and self-confidence skills, democratic values, …
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2b. What skills do you think migrant students have acquired through

the modules they have completed? (comment) (71 responses)-2

According to teacher-trainees, migrant students of the different  

classes in which the chosen modules were applied, developed skills  

for inclusion in the culture of the host country, improved their  

socialization and teamwork skills, empathy and creative thinking skills,  

they developed collaboration and communication skills, they were  

able to talk about their own country and culture and they also  

gained a better level of language and mathematical skills.
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3a. What skills do you think students have acquired through the

modules they have completed? (70 responses)-1
• I think the course has been very useful to design and experience activities that.

Have been productive not only for the migrant students, but for the natives as
well.

• They have learnt how to cooperate with students of different cultures.

• They have acquired skills relating to active citizenship and the capacity to work in
groups.

• Understanding of the legal framework regarding migrant students.

• To be respectful of other cultures and differences among people and the  
significance of equal rights for all human beings.

• Communication skills, collaborative learning, intercultural awareness, active  
citizenship, problem-solving through dialogue, applying art in learning, respect,  
self-confidence, democracy, equality, …
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3b. What skills do you think students have acquired through the

modules they have completed? (comment) (70 responses)-2

According to teacher-trainees, the students of the different classes  

in which the chosen modules were applied, improved their  

communication skills, citizenship skills, aesthetic skills and  

critical-thinking skills. They also developed competences such as  

expressing themselves in a variety of ways, teamwork and role-

playing, finding multiple solutions, contacting the in host language  

and solving linguistic and mathematical exercises.
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4a. Which modules promoted the improvements? (69 responses)-1

• All of them were helpful and contributed to the result. All the modules were  
interesting.

• Communication and interpersonal relations in order to live harmoniously in the  
classroom.

• I appreciated the prism of emotions and the modules about active citizenship.

• Cooking and getting to know each other.

• […] I particularly appreciated the activities related to the text simplification  
practices.

• […] my students and I really enjoyed the Artistic and Expressive Workshop activities.

• M5 (debate), M4 (language), M8 (exhibition)

• Computer technology, communication and interpersonal relations.
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4b. Which modules promoted the

improvements? (comment) (69 responses)-2

According to teacher-trainees, all the modules improved  

migrant/refugee integration and enhanced students' social and  

language skills. All modules provided important solicitations  

within the class on a human level, emotional and reflection  

maturity and attitude, particularly useful for empowering  

dynamic modules with couple or group activities.

44



5a. Which of the didactic and pedagogical techniques, methods and practices that  

you have learnt do you plan to adopt directly in your classroom? (84 responses )-1

• Almost all of them.

• Pedagogy of Inclusion, Pedagogy of Welcoming, Team Working, Peer  

education, Debate, Problem solving, Sketch, Prism of emotions, Bottles.

• Telling personal stories and expressing feelings, argumentation in the  

class, debate.

• Promoting active citizenship, easy-to-read method, School autobiography.

• […] collaborative learning, CLIL and artistic production, discussion.

• Debate (Modules 5, 10), Prism of emotions (Module 10), Communication  

and Interpersonal Relationships (Modules 3, 9).
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5b. Which of the didactic and pedagogical techniques, methods and practices that  

you have learnt do you plan to adopt directly in your classroom? (84 responses )-2

• Cooperative learning in small mixed groups, tutoring, brainstorming, ICT,  

simulations and role-playing, Education through Art.

• First Welcoming Activities, Text Simplification Practices, Expressive or  

Artistic laboratories in order to improve inclusion.

• In mathematics and language, they also experienced improved  

differentiated teaching.

• Meaningful learning, where information is worked transversally, with an  

active, participatory methodology, and where continuous evaluation and  

group work is essential.

• I will try to practice the debate technique to improve its effectiveness.
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5c. Which of the didactic and pedagogical techniques,
methods and practices that you have learnt do you plan to  

adopt directly in your classroom? (84 responses )-3
• The debate is a methodology that allows the acquisition of transversal  

and curricula skills and favours cooperative learning and peer  

education. It works in an ambitious environment, enhancing the self-

esteem. The debate has boosted the capacity for listening and  

concentration in intercultural education.

• I'd like to adopt all the strategies I've learned.

• […] All these are very useful.

• The training was very helpful and thank you for that. All modules were  

useful and their impact was evident to the children.
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5d. Which of the didactic and pedagogical techniques, methods and
practices that you have learnt do you plan to adopt directly in your  

classroom? (84 responses )-4 (comment)
According to their responses, teacher-trainees will continue τηε didactic and  

pedagogical practices in their classes. They report that they will use the Cooperative  

Learning and Project-Based Learning methodologies. The vast majority plan to use  

more frequently the debate technique, the easy-to-read method, problem-solving,  

teamwork, diversified teaching, open discussion, theatre activities, art, mathematics  

and language, first contact and acquaintance through the questionnaire for their

former school, the ‘bottles of memories’ activity, the prism of emotions. They also  

plan to adopt more of the relevant techniques, in order to enable students το express  

their emotions. It seems that teachers plan to organize class activities according to  

different modules by combining multiple instructional strategies, and to reflect on the  

results, which will enhance the better understanding of them.
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6(1) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received and what you would like to add: (84 responses )-1

Usefulness, quality and "scalability" of the training QuaMMELOT Course

• […] it was a training course in European legislation and school methods. [...] The  
bibliography was very useful.

• […] It offers concrete materials and practical suggestions for activities with migrant  
students.

• I find the quality of the proposed activities very high.

• I think it is a beautiful and formative experience.

• It was a pleasant training course. […] It was interesting for me and for the students.  
The training was useful for language learning, relationships and life skills.

• The training was very useful and of high quality for such an online programme.

• […] I already use some methods in various subjects and that means they are quite  
scalable.
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6(1) Please comment, in a short text, on the usefulness, quality and "scalability" of

the training you have received and what you would like to add: (84 responses )-2

Usefulness, quality and "scalability" of the training QuaMMELOT Course

According to the teacher-trainees’ comments, the training course enriched  

them with new knowledge and methodologies, which they can apply in  

their classes of refugee and migrant children, as well as in classes of  

indigenous pupils. The training course was useful, most of the activities  

were of great quality and appropriate for mixed classes, providing ideas,  

solutions and tools for the application of differentiated teaching and for the  

smooth integration into the school environment of students from other  

cultural and linguistic backgrounds.
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6(2) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received, and what you would like to add:(841 responses )-1

Integration–inclusion of refugee/migrant students in education, stereotypes, 
prejudices

• My students are Italian and migrants, but this project was an interesting  
opportunity for all students.

• […] interaction and communication between native and migrant/refugee  
students.

• […] It forced me to face my own preconceptions and prejudices.

• The text "Eclipse" was greatly appreciated in the classroom, because a  
fruitful debate about prejudice was born.

• It gave me ideas, it helped improve the students’ relations to other  
cultures, it helped me get to know my students on another level.
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6(2) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received, and what you would like to add:(841 responses )-2

Integration–inclusion of refugee/migrant students in 

education, stereotypes, prejudices

According to the teachers’ practices, stereotypes can be  

discussed in the classroom. Talking about stereotypes in a  

multicultural class is important for mutual understanding.  

Teachers contributed to creating the appropriate atmosphere  

of mutual trust and understanding.
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6(3) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received, and what you would like to add: (84 responses )-1

Professional development and attitude change: teachers’ communication, 

innovative methods exchange, good practices, educational community

• The seminar gave me the opportunity to become aware of issues that I had  

not been previously assigned. It made me more aware and more sensitive as  

a teacher.

• I learnt new methods and I reflected about problems and difficulties that our  

students meet every day.

• I appreciated the Quammelot project a lot and all the innovative methods  

I learnt to use in the classroom.

• The course is interesting, it is important to create communities of practice.
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6(3) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received, and what you would like to add: (84 responses )-2
Professional development and attitude change: teachers’ communication, innovative
methods exchange, good practices, educational community

• In my opinion I would have liked to add some exchanges with the other foreign
participants, like live chats (real time) or activities we had to build together via
Skype or other networks.

• Contacts in the online forums are an excellent opportunity of exchanging  
experiences with teachers working in distant places.

• I was greatly influenced, and new paths were opened in front of me regarding the  
teaching of refugees.

• This course has changed me, not only in the professional field, but also in the  
personal one. I now look at migrants with different eyes and as a teacher I am  
aware of how much we can do to contribute to their well-being.
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6(4) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received, and what you would like to add: (84 responses )-3

Professional development and attitude change: teachers’ communication, innovative 
methods exchange, good practices, educational community

According to the teachers' comments, the QuaMMELOT programme was very useful  

to them. Teachers seem to have revised and changed some aspects of their  

teaching. Applying classroom activities to complete tasks on the digital platform has  

helped them reflect on their teaching and improve it. They had the opportunity to  

think about their teaching approaches and reach a better understanding of the needs  

formed by the new conditions in multicultural classes. Teachers are not stuck to  

traditional teaching approaches. They chose from a wide range of techniques and  

practices, they applied suitable teaching material improving relationships among  

students of different backgrounds and experiences, reflecting and deepening on the  

issue of the inclusion of migrant students into the mainstream education system.
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6(5) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received, and what you would like to add: (84 responses )-1

Criticism and suggestions

• It is a complex course, so I unfortunately didn't find it very useful.

• Unfortunately, I was unable to complete my training path. I found it very difficult  
to adapt school times to the activities set up by the modules.

• I would like the next course to be more practical and less theoretical as a  
proposed measure. You learn better from practice.

• It would be a good idea if refugees or immigrants moving around different  
countries found the same practices.

• Another proposal for improvement would be for the tutors to be more prompt,  
since it was weeks after they had received the tasks that they submitted their  
corrections.
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6(5) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received, and what you would like to add: (84 responses )-2

Criticism and suggestions

• I would like more about language teaching methods for students with different level  
of knowledge of the host country language.

• I didn't manage to complete all the modules of the project. The three modules that I  
studied were useful.

• I wish I had more time to implement all the suggested activities.

• Also, more activities for the advanced students.

• However, the time schedule was too short and some of the activities were completed  
in a rush.

• I would add more time!

Remarks of the trainees are welcome. Extending the programme until the 28th of  
February is expected to help everyone successfully complete it.

57



6(6) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received, and what you would like to add: (84 responses )-1

Do teachers feel satisfied with their participation in the programme?

I have learnt a lot with this course. I recommend it to people who work  
with refugee students.

Overall it was a very fruitful experience for me.

I think that activities in the classroom are very interesting.

I was very lucky to be part of this very interesting distance learning  
programme.

The Quammelot material was well elaborated and focused and now I feel  
safer to continue using these techniques.

Thank you very much, organizers.

Thank you very much!
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6(6) Please comment, in a short text, on the usefulness, quality and "scalability" of  

the training you have received, and what you would like to add: (84 responses )-2

Do teachers feel satisfied with their participation in the  

programme?

It is evident that all the teacher-trainees feel satisfied with their  

participation in the project. It seems that their expectations were  

fulfilled completely. Teacher-trainees prepare successfully everyday  

practices in their multicultural classes reducing the students’  

shortcomings and difficulties and enhancing their active integration  

in the society.
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Conclusions of the  
QuaMMELOT project
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We will summarize some results that emerge from the point of views of the teacher-trainees  
who participated in the online training program:

• The training program was useful, most of the activities were of high quality and  
appropriate for mixed multilingual and multicultural classes with a wide number of  
migrant and refugee students.

• The teachers’ involvement with the modules of the training program had a great effect on  
their students.

• Native and migrant students acquired useful skills and developed new attitudes.

• All modules provided improvements and enhanced students' social and language skills.

• The rich didactic techniques, pedagogical methods and instructional strategies that
teachers have learnt are implemented directly in their classrooms.

• The greatest achievement was the change of teachers’ attitude and practices.

Some results of the QuaMMELOT project
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Conclusions of the QuaMMELOT project

• The Erasmus + QuaMMELOT project primarily satisfied the partners of the

four countries DK, GR, IT, ES, in particular the teacher-trainees and offered

pleasure to all of us;

• The QuaMMELOT programme contributed to the social integration of  

migrant and refugee students through inclusive educational practices;

• It has been an opportunity to open the curriculum to new topics and new  

strategies that are closer to the students' educational interests and needs;

• It gave teachers efficient up-to-date tools and appropriate methods to  

encourage the intellectual development and learning of migrant and refugee  

students in Secondary Education;



• Teachers through Erasmus + QuaMMELOT project coped with the  

heterogeneity of mixed groups and implemented several teaching approaches

for active learning, enhancing students’ effectiveness in teaching and meeting  

the needs of all of them.

• Teachers improved learning outcomes as their students achieved the highest  

possible achievements. They also improved reflective dialogue through training  

activities, meetings and multiplier events;

• The QuaMMELOT project improved conditions for smooth social inclusion of  

migrant and refugee students, it increased the ability to become socially active  

in the country of residence, supported and strengthened integration policies for  

migrants and optimized the opportunities for integration into the European  

society.

Conclusions of the QuaMMELOT project
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